Methodological Summary for the Disciplinary Assessment of

Programmes in General Medicine 

I. AREAS COVERED BY THE EVALUATION PROCEDURE

The aim of the disciplinary accreditation procedure is not directed at determining the content of the training programmes in question, nor is the assessment intended to produce uniformity in curricula or lead to harmonization, but it is meant to evaluate the quality parameters of the programmes in question and to provide certification thereof.

The guiding principle here is that disciplinary assessment has three objectives to achieve: 

• rating and comparison of training programmes in terms of their quality (quality control parameters stipulated by the Hungarian Accreditation Committee /HAC/) 

• overview of the training programme alternatives across the whole range of programmes offered by Hungarian higher education (professional self-assessment and considerations pertaining to the needs of existing clients in higher education)

• using the information towards the strategic planning of training programmes.

1.1. Assessment of compliance with learning outcomes and accreditation requirements

The basis for the accreditation of a training programme is the assessment of compatibility with learning outcomes as stipulated by Government Decree No. 36/1996. (III.5.) and the guidelines manifested in the general and training programme-specific accreditation requirements of HAC. Although the training institution can take on additional responsibilities to be included in its curricular requirements, HAC, bearing in mind considerations of the quality of training, cannot and will not, in a national context, impose any additional accreditation requirements beyond those specified in the currently applicable learning outcomes.

I.5 below contains specifications for the procedure of quality assessment carried out by HAC. 

The learning outcomes of training programmes include certain objectives that may lead to multiple institutional-level interpretations manifested in diverse forms both in terms of the curricula and the teaching practice of the individual training institutions. Broad interpretations exist regarding notions such as "comprehensive knowledge of the scientific field", "meeting practical professional requirements", or "preparation for one's career through professional commitment". Neither in this context nor with reference to other programmes is there general consensus regarding these abstract aims, unlike the situation concerning existing definitions of specific areas of study, where such a consensus exists.

One of the advantages of disciplinary assessment is the general acceptance of these abstract aims in terms of their interpretation regarding specific professional skills and professional standards, taking into account requirements adaptable to individual situations and alternatives.

While carrying out a comparative examination of institutions regarding the realisation of learning outcomes, attention should be paid to:

- whether certain areas of study and topics stipulated are in fact included in the curriculum of the institution in question and if their presence is in line with established requirements regarding the share of such areas and topics within the curriculum as a whole, 

- whether there is a generally acceptable proportion of theoretical and practical courses, in view of the special characteristics of the curriculum and the teaching practice of the particular training institution,

- the scheduled progress regarding the realisation of curricular objectives in terms of the courses planned for and actually realized in specific semesters,

- whether there are teaching aids available for theoretical and practical courses, the availability of literature (compulsory and supplementary) or any other teaching material available via other information carriers for supporting student progress in compulsory fields of studies and subjects; the extent to which requirements pertaining to literature are realistic, the effects (positive or negative) of the institution's infrastructural background on the extent to which learning outcomes are achieved during the training programme (bearing in mind conditions specific to the given field of study),

- whether there is evidence in students' written work (written tests, theses) of the realisation of the stipulated learning outcomes, from which it can be established that the teaching of a subject or a field of study is carried out at the expected level, and if tests and exams are an appropriate guarantee with reference to achievements considered crucial for the award of a degree,

- whether the programme supervisor and the supervisors of core or main courses meet the accreditation requirements. The assessment of the latter aspect (input) is the responsibility of the HAC secretariat.
Various organizational aspects of the training programmes also need assessment:

- the ways financial support mechanism function within the umbrella organization (e.g. institution, faculty, university) in terms of specific training courses. There can be serious contradictions between assumed standards stipulated by existing requirements and the actual conditions of training. Although this is, not strictly the competence of HAC but does indirectly have a bearing on the quality of training and therefore needs to be addressed. 

- acceptance of management, personal conflicts (if any) among teaching staff that might affect training, or potential conflicts between the staff involved in the given training programme and the other staff at university level.

These are the conditions to be assessed as part of self-assessment and external assessment alike. In order for these guidelines to be followed,

• the applicable learning outcomes and accreditation requirements (as a reminder) should be made available to training centres; this will be further dealt with in section II;
• those responsible for external evaluation should be in possession of the same documents along with the current curricula, syllabi and the short CVs of the current teaching staff; and in addition, such assessors will have access to tests and theses written by students and can, if they so wish, meet senior staff both at programme and university level. 

I.2. Analysis of the training process 

This section is composed of details related to interactions during training, corresponding assessments, possible affects on and monitoring of exit levels such as "contact types, developments, study load, tests, quality assurance, job prospects".

An overview prior to a detailed analysis may include information regarding ongoing research and development work carried out at the training institution and data with reference to student involvement in such processes.

Actual evaluation is based on self-assessment and external assessment of the following points.
A./ Course parameters

I. In terms of the teaching of courses assessed with the help of comprehensive examination, what are the proportional characteristics of the following course units:
a.) lectures attended by all student of the same year of training
b.) seminars for individual groups of students

c.) laboratory practice

d.) visiting of workplaces corresponding to course requirements (hospitals, health centres, etc.)

2. How many contact hours does the curriculum have out of the total time available for study (total number of credits x 30 hours)? (The remaining time is used for individual preparation and course work.)

3. To what extent do the following features surface:
a.) individual, empirical research-type tasks 

b.) individual, empirical tasks suitable to the specifics of the field of study in question
c.) team projects

4. How often 

a) are students required to submit (seminar) papers based on literature review? 
b) does laboratory practice take place? 

5. Is individual consultation an alternative available to students

a.) while preparing for an exam?
b) while performing tasks individually or in groups?
6. With reference to theses:
a) does the teaching staff propose topics or do students come up with their own ideas?

b) what kind of help is available to students in preparing their theses?

7. To what extent and in what form are external (practical or research) institutions involved in the teaching process?


B./ Methodology page

1. Does the institution have provisions in place for providing methodological assistance for students in the learning process?

2. How can students acquire IT skills?

3. What facilities are available to help students access literature?

a.) The conditions of library/libraries (the number of books available, reading, lending and copying facilities)

b.) How is access to compulsory and supplementary reading materials ensured?

c.) Computer facilities (data bases, search engines, full-text access options)
d.) To what extent is the reading of foreign-language literature a requirement for preparing presentations, seminar papers, theses, etc.?

4. How available are textbooks and course readers for the teaching of individual courses?

5. What kind of possibilities and financial support options are available for
a.) studies of some courses abroad 

b.) participation at professional events and forums

c.) attending courses in other programmes
6. How do students choose a thesis topic?

a) Are there official lists of topics?

b.) To what extent are specific areas of a particular field of science chosen as thesis topics?

C./ Study time 
1. What is the nominal total workload of students in terms of hours and how much of that is required for the given programme itself?

2. What is the actual amount of time that students spend

a.) attending lectures,

b.) doing practical work at seminars,

c.) reading up on theoretical literature during the teaching terms (excluding examination periods),

d.) solving empirical and practical tasks,

e.) preparing seminar papers?

Please verify data by obtaining relevant information from the Hungarian Association of Student Councils /HÖOK/.
3. What is the timeframe of work and field practice (and when does it take place: during the semester, in summer, etc)? 
D./ Ways of assessment
1. Testing of theoretical knowledge 

a.) number of oral exams and their distribution per semester

b.) type of exams (oral or written, and in the case of the latter, multiple choice test or essay-type exam)

c.) the type of comprehensive exams (with or without a written part, are they taken in front of an examination board, do they have a practical part?)

2. How is practical work assessed?

3. In what way is work practice accounted for in assessment?

E/ Quality assurance
1. Is there comprehensive quality assurance for individual programmes and departments in the context of the quality of teaching? 

2. What are the (organizational) parameters of teacher assessment by students?

3. Are senior teaching staff familiar with the teaching performance of their subordinates (visiting classes, reading their written work, observing oral exams)?

4. In what way is high quality performance acknowledged in respect of the teaching staff?

5. Is there any regular review of the interaction between specific courses or modules (structural setup and prerequisites of specific courses, potential overlaps, etc.)?

F./ Career during and after the university years

1. How many enrolled students receive a degree? 

2. What is the distribution of students doing postgraduate training in terms of the medical fields selected?

3. What percentage and number of the medical doctors attend PhD schools? 

I. 3. Assessment of skills, abilities, competencies. Knowledge, attitudes and their various forms of assessment at exit 

Special emphasis should be laid on the development of attitudes and competencies. With that in mind, certain competencies need to be developed during the training period. A GENERAL LIST OF COMPETENCIES needs to be compiled. 

The 10/12-semester-long training period should, as a whole, cover all the required competencies. The Hungarian credit system focuses on the quantitative aspects of training, while actual credit values fall short of indicating the extent to which a particular course unit adds to the professional development of a competent lawyer, medical doctor, dentist, pharmacist or veterinarian. In our view, the assessment of specific programmes (and even courses) in terms of their contribution to competency development is also an opportunity for making adjustments to the existing credit system. Self-assessment and external evaluation as outlined in sections 1.1 and 2 may be a response to the question of what will future specialists be taught and in what kind of training system (process). The answer to the question of "how, at what level of quality and achieving what degree of efficiency" lies in the assessment of competencies. 

1. Comprehensive knowledge of the given field;

2. Meeting practical requirements of the profession;

3. Special skills and competencies (in the fields of specialisation); and

4. Guidance for undergraduates in preparing for the challenges posed by the profession.

Below, we will provide a summary of the various elements particular sets of competencies are composed of, which at the same time outlines the content side of competency-based assessment.

1. Comprehensive knowledge of the given field of science
This primary group is composed of what is known as "the basics of theoretical knowledge". This category of competencies, which comprises knowledge-level ingredients of the theory-based course components, includes all theory-based subject areas (taught and tested).

The quality assurance system administered by the training institution itself (self-assessment by course extending to the particular course taught, teacher performance, deficiencies and strengths) may also contribute to the efficiency of external assessment in rating effectiveness of student achievement (comprehensive exams, final exams) in meeting the requirements set in terms of knowledge-level contents.

2. Demonstration of competencies in meeting the practical requirements of the profession (if applicable)

3. Special skills and competencies (in the potential areas of specialisation)
These two categories are the most complex of all categories. These two categories together make up a comprehensive list of competencies including basic and other skills, along which the skills to be acquired in the specialisation modules are listed. The list of competencies should provide information in terms of skills regarded crucial at the end of the 10/12-semester-long training period. Members of the visiting accreditation committee should focus on the assessment of the type and form of concrete assistance (practice-based seminars, workshops, presentations by students, etc.) the training institution in question provides for developing relevant competencies. Students, on the other hand, can be a reliable source of information in specifying the degree of contribution the available training alternatives and various facilities offered by the particular training institution contributed to the professional development of such professional competencies.

The list of competencies belonging to the category "meeting the practical requirements of the profession" should preferably be provided as a list broken down into the individual fields of science with all the relevant details included. Naturally, this list is composed of items relevant to highly qualified professionals in general and specialist-specific features. 
Alternatives of self-assessment and external evaluation regarding competencies

Comprehensive assessment

1. Observation of classes, practice-based courses and seminars, whose "adequacy" ratings coming from the locally applied (student) feedback system (course evaluations) should prove useful.

2. Feedback on competencies obtained during student interviews.

3. Overview of student work practice schemes, feedback from written reports (by supervising tutors).

4. Access to products of student work compiled at practical courses (inspection results, literature, written tests, etc).

In-depth self-assessment and external evaluation of specific competencies and units

Student feedback as part of quality assurance can be used as the basis of institutional self-assessment. If we also wish to have feedback documents produced in the context of the development of individual competencies, a questionnaire-based survey using a five-point grading scale can be conducted in respect of the competencies listed above. This, however, does not seem to be a viable option today.

At the same time, members of the visiting accreditation committee have the opportunity of getting feedback from students each year using the method of random choice in-depth interviewing, during which interview they can get more information about which elements of the training have on the development of the list of competencies and what effect they have. E.g. in what way the training (through specific courses and other means) improves basic skills such as learning a foreign language, IT-related skills, oral communication skills, written communication skills, research skills, human relationship building skills etc.

These interviews are conducted anonymously but the corresponding document produced by the visiting accreditation committee may, if required, be signed by a third person and be attached to other documents to be submitted to HAC. 

To produce a written report based on feedback coming from these interviews − to be submitted to HAC with reference to competency development − is the responsibility of the visiting committee and should rely on the current list of competencies (which may not be longer than 4 to 5 pages in the case of the individual training institutions). 

I. 4. User needs 

Concerning assessment based on user needs, the relevant scope of users is composed of:

1. University undergraduates
2. University graduates
3. Students in specialised medical training 
The three principal aspects of assessment are:

1. type of relationship

2. target groups
3. use of information.

1. Type of relationship:
• does the university liaise with users,

• if so, what kind of relationship is this (formal, regular, random, informal)

2. The relationship should be examined in the context of user types as well as target groups

• students:
+ Are they informed of requirements regarding specific courses?

+ Are they informed of exam requirements regarding exams in specific courses?

+ In what form is information provided (availability and updates of the home page providing details on training)?

 • graduates
• speciality training programmes
• employers (optionally broken down by groups representing the individual fields) 

3. Is information obtained from the individual target groups incorporated in the development of the training programme, in other words: 
• In terms of content, structure, etc., what specific changes have taken place as a result of all this information (new courses, specializations, courses cancelled, teacher mobility, etc.)?
• What justifiable changes have failed to materialize and what are the reasons behind this? 
• Can students use any feedback channels to provide feedback on teaching?
Both self-assessment and external evaluation should extend to all of these categories. Here are a few examples of potential sources of information:

• information days for individual specialisations
• highly publicised student events
• user connections aimed at enhancing job prospects

I. 5 The "overall" results of accreditation and assessment as well as the aspects thereof
The work of the committee, performed in line with the specifications of section I. 1- 1.4, will consist of preparing two summary assessment documents for each training institution assessed.

• An assessment document on the accreditation requirements.
• A supplementary document on quality assessment.
The accreditation assessment, based primarily on the criteria listed in section I.1, can conclude with the award of any of the three categories below: 
• suitable for accreditation,

• suitable for conditional accreditation (length of accreditation period to be specified)

• accreditation denied.

Accreditations awarded should be justified with a written opinion.

Supplementary document on quality assessment: a detailed evaluation of individual training programmes prepared on the basis of the results of the whole evaluation process. The primary aim here is to support quality assurance. This evaluation overview may highlight areas such as:
• balanced improvement of competencies;
• physical conditions of training;

• courses offered for specialisations;
• composition of the teaching staff in terms of age and status;
• teaching of background knowledge required for individual research;
• participation in research work;
• participation in practical work;
• teaching of IT subjects and availability of IT facilities;
•international relations (teachers, students).
II. THE EVALUATION PROCESS 

II.1. Preparation of institutional self-assessment
What is included in institutional self-assessment, who is affected by assessment conclusions and what is the scope of assessment?
Disciplinary assessment is a process encompassing undergraduate courses, specialist postgraduate programmes and PhD schools in the particular field of science under scrutiny.

It is imperative that the consultation with and feedback from users, institutional programme supervisors and the competent HAC committee regarding the methodology of "customized" disciplinary evaluation reach completion by the end of January 2005. Individual institutions will then prepare their own self-assessment documentation, based partly on the “Self-Evaluation Guidebook”, partly on the previously approved evaluation methodology. The Self-Evaluation Report should be submitted to the Secretariat of HAC.

II.2. Responsibility of the visiting committee 

• The time available for the visiting committee to process information coming from self-evaluation documents is limited to three weeks.

• Visits will take place between April 10 and May 20, 2005, and visits will target all institutions one by one. The date of evaluation visits will be set by the visiting committees during the preparatory period. (During previous instances of assessment, visiting committees made one-day visits to individual institutions, while the committee in charge of the assessment of medical training institutions is of the view that visits should not be shorter than 2 days in the case of each specialization.)

• The visiting committee will prepare its report within one month following its last institutional visit.

Schedule of tasks: 

	Date 
	Task 

	October 29, 2004 (plenary session) 
	Approval of Visiting Committee members

	November 30, 2004 (probably December 15) 
	Recommendation of "customised" guideline of methodology (recommendation by Visiting Committee following prep. work by Secretariat) 

	January 15, 2005
	Consultation with users and programme supervisors on Methodology Guidelines (Deputy Dean of Studies.) 

	January 28, 2005
	Approval of Methodology Guidelines (HAC Scientific Committee) 

	February 5, 2005
	Sending out official requests for the submission of self-evaluations

	March 20, 2005
	Submission of self-evaluation documentation 

	March 20-April 10, 2005
	Preparation for visit by the Visiting Committee 

	April 10, May 20, 2005
	Visits 

	May 20-June 20, 2005
	Final version of Visiting Committee report completed 

	September 30, 2005 (Colleges) 
	Position of HAC Scientific Committees on visiting committee reports

	October 15, 2005
	Sending out Visiting Committee reports to obtain preliminary institutional reactions 

	November 9, 2005 (deputy chairman) 
	Deadlines for receiving official responses from institutions 

	January 27, 2006
	HAC decision at plenary session 


II.3 Place of Excellence Awards
While carrying out a disciplinary assessment of training programmes, HAC is authorized, apart from issuing its opinion in line with the accreditation result categories (see 1.5), to award the title of Place of Excellence, which, in accordance with current regulations, is valid for an eight-year-period, but which HAC can override by a decision to that effect before the end of that period. While preparing the self-assessment documentation, an institution might come to the conclusion that it meets the excellence criteria listed below, with reference to the characteristics of a particular programme. The title of " Place of Excellence" can be awarded to an educational institution if it can demonstrate excellence of its programme relevant from the point of view of evaluation (with reference to several educational or research units involved in the training in question) and/or the excellence of its PhD school by providing documents that substantiate facts in the following list:

• percentage of staff holding scientific degrees and titles of all teaching staff

• conditions characterising undergraduate programmes, the PhD school and talent management (Academic Student League)
• outstanding achievements within the framework of Academic Student League projects
• conditions of educational infrastructure, availability of IT and technological infrastructure

• international student placement schemes and study trips for students

• regular invitation of teaching staff to other institutions (including foreign ones)

• student feedback regarding teaching

• scientometric data on scientific achievements

• successful applications for support with reference to projects in and outside Hungary

• theoretical and clinical interdisciplinary research, institutional-level research programmes 

• innovative activity, industrial cooperation, patents

• organization of scientific events and conferences 
• level of patient care at clinics, new diagnostic and therapeutic procedures

• international cooperation, participation in EU research consortia, research involving multiple clinical centres 

• internal quality assurance system, quality indicators of patient care as an element of practical training

• other data regarded important from the point of view of the Place of Excellence title.
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