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5 Current institutional supports are insufficient to foster a wider scope of responsibility for quality 

2. Promoting institutional self-assessment of digital higher education

6.   A Hungarian self-assessment tool for digital higher education?



Potential standards and indicators to integrate in 
accreditation processes
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What are we recommending?
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2 Additional indicators specific to digital delivery and study flexibility 

Updating existing indicators to reflect quality considerations specific to digital higher 
education for streamlined institutional accreditation

Adding several important new indictors aligned to ESG for quality considerations 
specific to digital higher education 

Minor revisions to existing indicators   

What revisions are needed?



1. Minimum operating requirements for higher education institutions

One additional requirement
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EUROPEAN STANDARDS AND 
GUIDELINES

EUROPEAN FRAMEWORKS FOR 
DIGITAL HIGHER EDUCATION

HUNGARIAN QA AND 
ACCREDITATION FRAMEWORKS

2. Cyclical review for institutional accreditation



Updating Part 1: The general situation

ENQA
2018

Looking at universities but also applicable to doctoral schools…



Policy for Quality 
Assurance

• Policies for quality 
assurance (ESG 1.1)

Teaching, Learning 
and Assessment

Learning Resources 
and Infrastructure

• Design and approval 
of programmes (ESG 
1.2)

• Student-centred 
learning, teaching and 
assessment (ESG 1.3)

• Learning resources 
and student support 
(ESG 1.6)

• Student-centred 
learning, teaching 
and assessment (ESG 
1.3)

• Student admission, 
progression, 
recognition and 
certification (ESG 
1.4)

• Learning resources 
and student support 
(ESG 1.6)

Support for 
Instructors and 

Students

Feedback, Review 
and Performance 

Monitoring 

• Programme design, 
approval, monitoring 
and review (ESG 1.2 
and 1.9)

• Information 
management (ESG 
1.7)

• Public information 
(ESG 1.8)

• Cyclical external 
quality assurance 
(ESG 1.10)

• Student-centred 
learning, teaching 
and assessment (ESG 
1.3)

• Student admission, 
progression, 
recognition and 
certification (ESG 
1.4)

• Teaching staff (ESG 
1.5)

• Learning resources
and student support
(ESG 1.6)

Updating Part II: Looking at five key areas

Mapped to ESG…
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Part II: Teaching, Learning and Assessment

Adapted from
EADTU 2020



> What models or approaches to 
learning design inform the 
development, delivery and 
evaluation of programmes? 

> To what extent are students 
engaged in active learning through 
their use of digital tools and 
resources?

> How does digital innovation support 
assessment for learning and student 
feedback?

> How is teaching, learning and 
assessment informed by best 
practice in digital higher education?

INDICATOR EVIDENCE

> An explicit model of learning design 
is adopted for programme 
development. 

> Student evaluation data and results 
from national surveys of learner 
engagement.

> Mapping of programme assessment 
and range and variety of digital tools

> Programme development plans 
implement key lessons from 
contemporary theory, research and 
practice

TYPE

Part II: Teaching, Learning and Assessment

Ways of Measuring and Reporting 

> Input | Resource

> Qualitative

> Output

> Quantitative

> Process

> Qualitative

> Process

> Qualitative



Adapted from
ENQA 2018

Horizon
Indicator 

Part II: Resources and Infrastructure



> The institution’s Virtual Learning 
Environment (VLE) is regularly 
updated and supports a variety of 
digital tools and learning resources.

> Students can access electronic 
library resources and digital 
textbooks from wherever they 
choose to study. 

> Digital media and Open Educational 
Resources (OER) are embedded in 
the curriculum to enhance the 
student learning experience.

INDICATOR EVIDENCE

> Explicit VLE development plan and 
learning analytics data on 
instructors’ and students’ use of 
digital tools.

> Student evaluation data and results 
from national surveys of learner 
engagement.

> Mapping the integration of digital 
media and resources across the 
curriculum and learning data 
analytics on instructors’ and 
students’ level of use. 

TYPE

Ways of Measuring and Reporting 

> Process | Output

> Qualitative | Quantitative 

> Process |Output

> Qualitative | Quantitative

> Process |Output

> Qualitative | Quantitative 

Part II: Resources and Infrastructure



Part II: Support for Instructors

Crucial 
Importance of 
training and 
professional 
development

Adapted from
ENQA 2018

Adapted from
EADTU 2020



> Do staff engaged in teaching have 
the appropriate qualifications, 
knowledge and skills required to 
promote digital innovation and 
study flexibility?

> What training and professional 
development activities are available 
to new instructors and existing staff 
to harness the potential of digital 
innovation and the provision of 
study flexibility?

> What expert professional support 
staff and internal service units are 
available for digitally enhanced 
course design, pedagogy and 
assessment?

INDICATOR EVIDENCE

> Staff profile, skills and competence 
assessment for digital innovation 
and the provision of study flexibility.

> Inventory of staff training 
opportunities and participation data 
on number of instructors engaging in 
training and continuing professional 
development

> Number of support staff and 
description of both the structure and 
type service units available to 
promote digital innovation and the 
design of study flexibility 

TYPE

Ways of Measuring and Reporting 

> Input | Process

> Qualitative | Quantitative 

> Input | Output

> Quantitative 

> Input | Resource

> Qualitative | Quantitative 

Part II: Support for Instructors



Part II: Feedback, Review and Performance Monitoring

Addresses gap in 
quality outputs

Desirable



> What student satisfaction and 
programme evaluation data are 
available on the quality of digital 
teaching, maturity of infrastructure 
and the provision of study 
flexibility?  

> What data is available on student 
retention, time to completion and 
learner success? 

> What data is available on graduate 
destination and employer 
satisfaction?

INDICATOR EVIDENCE

> Student course and programme 
evaluation data and benchmarking 
results from relevant national 
surveys.

> Data analytics from institutional IT 
systems and self-report data from 
student surveys.

> Graduate destination surveys and 
data from employer surveys and 
focus groups.

TYPE

Ways of Measuring and Reporting 

> Output

> Quantitative 

> Output

> Quantitative | Qualitative

> Output

> Quantitative | Qualitative

Part II: Feedback, Review and Performance Monitoring



What are we recommending?



1

2 Alignment between programme and institutional accreditation templates

The current Ex-ante programme accreditation templates do not align to ESG and this 
should be addressed for Ex-post cyclical programme review   

While the institutional accreditation template is structured around ESG there is 
limited alignment to the current Ex-ante programme accreditation templates  

Base programme accreditation templates on the ESG

What revisions are needed?

3 Major rewrite of programme accreditation templates is needed…

The current Ex-ante programme accreditation templates are not fit-for-purpose to 
adopt for Ex-post cyclical programme review 



3. Ex-ante programme registration



4. Ex-post cyclical programme review 



> Advantages

❑ Light touch and less work for MAB

❑ Relatively easy to update the current 
indicators for the provision distance learning

> Disadvantages

❑ Fails to integrate digital delivery and study 
flexibility in programme review

❑ Hybrid and Online study provision are 
presented as ‘bolt-on’ delivery modes rather 
than a key feature of the higher education 
landscape

❑ Potential duplication as many of the 
indicators are common to those included 
under Part I-V of the current template. 

Option 1 – Revise Part VI to introduce special 
provisions for hybrid and online learning 

Option 2 – Develop new indicators for digital 
higher education integrated in a new template 

> Advantages

❑ Integrates digital higher education across 
new standards for Ex-post review

❑ Requires institutions to consider quality 
considerations for digital higher education 
in all programme reviews

❑ Mainstreams Hybrid and Online provision 
as a normal feature of the Hungarian 
higher education landscape

❑ Raises the awareness of new digital 
innovation and study flexibility models in 
promoting quality enhancement

> Disadvantages

❑ Involves more work to develop and 
integrate in a new review template

Recommendation 6

4. Ex-post cyclical programme review 



Example of new indicators integrated in current standards



Addresses a significant gap in current indicators

Example of new indicators integrated in current standards



Example of new indicators integrated in current standards



5. Potential requirements for self-accreditation status? 



Promoting institutional self-assessment of digital higher 
education

2



1

2
Institutions work with MAB to complete focused quality reviews on a 
cyclical basis with digital higher education an initial priority focus

Institutions are encouraged to undertake cyclic self-assessment of 
their provision of digital higher education    

What are we recommending?



> Advantages

❑ Already many frameworks available

❑ Relatively quick to implement as no delay in 
developing a new framework

❑ Institutions can choose the QA framework 
most appropriate to their context

> Disadvantages

❑ Little or no consideration of the Hungarian 
context

❑ Few existing frameworks align to ESGs

❑ Choosing from a plethora of existing 
frameworks will require considerable time 
and knowledge

Option 1 – Higher education institutions select an 
existing self-assessment and QA framework this is 

most appropriate to their context

Option 2 – A new Hungarian institutional self-
assessment and QA framework is developed to 

align with other indicators and ESGs     

> Advantages

❑ Opportunity to align with ESGs and revised 
national quality standards and indicators 

❑ Ensures the use of consistent indicators 
across all Hungarian higher education 
institutions

❑ Enables national benchmarking and 
potentially sharing of strengths and 
weaknesses for networking and capacity 
development 

> Disadvantages

❑ Less institutional autonomy, although self-
assessment framework could be designed 
around core and custom indicators

Recommendation 7

6. A Hungarian self-assessment tool for digital higher education



Example from Ireland of QA Guidelines for Blended and Online Delivery

Currently 
being 
revised



The DCU experience of institutional self-assessment

https://www.dcu.ie/sites/default/files/inline-files/prg-report-final-09-02-21.pdf



Institutional strategy, quality culture 
and infrastructure for digital teaching 
and learning

Common quality domains:

1. Vision, mission and strategy for 
digitalisation and innovation

2. Organisational quality culture for 
digitalisation, innovation and 
collaboration

3. Digital education infrastructure

PLAN & ADJUST IMPLEMENT

Implementation of quality assurance 
processes and supports for digital 
teaching and learning

Common quality domains:

4. Digital course content, design, 
delivery and assessment

5. Supporting and incentivising 
staff professional development

6. Preparing and supporting 
students for digital learning

Evaluation and continuous 
improvement of digital teaching and 
learning

Common quality domains:

7. Monitoring and evaluating the 
quality of digital learning

8. Strengthening monitoring and 
evaluation practices

EVALUATE

Domains for self-assessment of digital higher education
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2 Alignment with new ENQA initiatives in digital higher education

A representative working group drawing on OECD advice is tasked with designing an 
institutional self-assessment tool 

Engage with the new ENQA working group that has the task of updating the 2018 
Quality Considerations for eLearning Framework    

Establish Hungarian working group   

Proposed next steps

3 Apply lessons from the current QQI initiative in Ireland

Liaise with QQI in Ireland to learn lessons arising from the revisions to the National 
Statutory Guidelines for Blended and Online Learning Programmes



Questions for discussion

Do you support revising existing indicators and adding several new 
ones specific to blended, hybrid and online learning for cyclic review of 
higher education institutions?

Do you agree with the proposal to replace the current distance 
learning indicators and integrate new indicators specific to digital higher 
education for Ex-ante programme review?

What are your thoughts about the benefits and feasibility of 
developing a Hungarian institutional self-assessment framework for the 
quality enhancement of digital higher education?


